Ongoing Assessment:
Capturing the Progress of
Children’s Learning
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Presenter
Presentation Notes
This presentation will focus on collecting, understanding, and using assessment information in the classroom to inform what you do with children and how you communicate with others (like parents and technical assistance specialists) about the children in your class.
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In a national study, Head Start programs reported

assessment information helped them to:

— Make changes for individual children or whole
classes.

— Implement curriculum changes to better meet
children’s needs.

— Ildentify specific domains in need of enrichment.

— Design trainings for staff and teachers.

— ldentify resources needed in the classrooms.

— Update parents and policy councils.

— ldentify children who need referrals.



Presenter
Presentation Notes
In a nationally representative study, we asked Head Start staff how they used information from child assessments. Staff reported that assessment information was valuable for a wide range of purposes. 

[READ SLIDE]


Purposezs of Ongoling Assassmeani

® Progress toward goals

e Generate questions and hypotheses

¢ Inform parents about their children’s
progress

e Provide information for specialists

e Inform instruction

e Support children’s development beyond the
classroom



Presenter
Presentation Notes
In this presentation, we talk about ongoing assessment. As you track a child’s progress in learning, you collect information about how the child is changing over time, what types of activities seem to be supporting the child’s progress and where the child seems to be having the most difficulty. Observation of a single point in time tells you what the child did that day under that day’s circumstances. By collecting information across time we are able to look for patterns that help us to understand how the child is developing—whether that child is progressing toward important goals—and how we can better support his or her development. We can generate questions and test our hypotheses. We can also look across children and compare how they are changing over time in different areas. We can inform parents about their children’s progress and ways they can support that progress at home. We can consider if some children need additional support or if there are areas where we could use a specialist’s help (perhaps from the disabilities coordinator, a special education consultant, or a specialist in English language learning). Assessment can also inform instruction by highlighting if there are areas of our curriculum or environment that we could change to help encourage more growth. Finally, the assessments that you do in the classroom will ultimately support children’s growth and development beyond the classroom.
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Presenter
Presentation Notes
We take a broad view of what instruction includes. While part of instruction is interaction that the teacher initiates, instruction also includes changing the environment (such as adding materials, introducing new books, changing the schedule), providing more time for practice or more time to respond, or incorporating more peer interaction. 

The cycle of assessment and instruction begins with planning for every phase of the cycle. While we are planning the activities and instruction for the week, we should also plan what we will observe and how we will document what we observe. Planning our observations and documentation ensures that we gather data on all children and all outcome areas over time. Some teachers plan to focus on a specific domain for a week and observe four to five different children each day in that domain. Some teachers focus on four to five children a week and observe one to two domains each day. Planning our observations along with the activities assures that we will have the opportunity to observe what we hope to see. It also helps to plan the most efficient and informative ways to document the children’s development.
 
Once we have documented objectively what we observed, we can look for patterns and think about what our observation means. We can ask ourselves: What questions do we still have about the child’s skills, knowledge or abilities? How can we confirm that the child really does know what we think that he or she knows? How can we help the child take the next step in development? Based on our interpretation and hypothesis setting, we then plan what we will do next. 

This cycle of assessment and instruction should be repeated continuously throughout the year. Later, we will discuss the different parts of this cycle further. 
FIRST, let’s think about observation.


Planning for OQvusarvation ()

e Plan time to observe.

e Consider what you want to find out about the
child or children.

e Observations may be short and frequent
throughout a day or focused on a particular
activity.

e Decide whether to observe without direct
engagement or to engage the child to test a
hypothesis.



Presenter
Presentation Notes
It is important to plan a time and approach for our observations so that we have information on all children and on all areas of development. We not only want to pick when to assess, but also the specific things about children that we want to address. If we plan our observations, we can better reflect on progress and report to families about children’s development in all areas. Planning observations also helps us to plan ways to collect information most efficiently and in the context of instruction, for example by focusing on certain activities. Rather than taking time away from instruction, it allows our instruction to be more targeted to the child’s skills and abilities. 

Observations can be short and frequent throughout a day or focused on a particular activity. Decide whether you want to observe children without direct engagement—in other words, watch the children without directly participating in what they are doing so that you can see what they do without the support of an adult—or if you want to engage the children to test a specific hypothesis. For example, if you have developed hypotheses about a child’s cardinality, you may want to engage her in a task where you ask her to identify the number of objects in a group. 



Planning for Ovsarvaiion (2)

¢ Plan what to look for and how to document what you
observe.

¢ Be ready:
— Have handy a pencil and small sticky notes, a
notepad, or other means of recording.
— Write observations down right away.

® Pick times when:
— Other teachers are around.
— Activities do not require your full attention.

e Ask for help—other teachers can also observe and
document.



Presenter
Presentation Notes
There are several ways in which you can make the most of opportunities to observe and document your observations. Make sure you have the tools and support you need, so you don’t miss these opportunities.

As we discussed on the previous slide…

[READ SLIDE]


Planning for Oosarvation (3)

¢ Plan to look for the same behavior in many contexts
to determine if knowledge, skills, and behaviors
generalize across contexts. For example...
— Indoors versus outdoors
— What people are around?
— What materials do the children have available?
— |Is the teacher guidin? the activity or are the
children playing freely?

e Be on the lookout for surprising behavior.
— Did the situation influence the child’s response?
— Example: Nathan usually counts correctly to four,
but got distracted because other children were
being loud.



Presenter
Presentation Notes
[READ SLIDE]

Compare the observations to what you already know, and account for any discrepancies.


sessmeni-insiruciion Cycle:

Docurnearntation



Presenter
Presentation Notes
Now let’s move on in the cycle, to Documentation. First, it’s important to consider why documentation is important. We document so that we can see the progress over time. It is easy to miss growth when it happens gradually—we don’t remember what the child’s work was like a month ago. Many of us have had the experience of seeing a child whom we haven’t seen for awhile and noticing how much he has grown; often as we comment on it, the parent has an “I hadn’t noticed that” look. When change is gradual, it can be more difficult to see.

Let’s consider what tools can help us.
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Presenter
Presentation Notes
There are many different types of tools for documenting what we observe, such as those listed here. As you consider what tools to use, you need to consider efficiency—how you can collect information in ways that are meaningful and provide enough information, but are also efficient. 
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Presenter
Presentation Notes
Using these guidelines for planning documentation can help. 

[READ SLIDE]

More information about documentation tools is available in other resources in the Learning from Assessment Toolkit including the presentation on Documenting Observations and in the Guided Practice activities. We will also provide some samples in our discussion today



assment=nsiruction
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Presenter
Presentation Notes
Next in our cycle comes Interpretation. When you document, you are noting the actual behaviors—what you see and hear. The interpretation is the time to generate questions and ideas about the meaning of the behaviors. In other words, it’s the time to generate hypotheses about what we think is occurring, that we can test further with more observation.
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Presenter
Presentation Notes
When you have collected information from a variety of circumstances, you can look for the patterns and decide if you need more information about specific areas. Critical incidents or events are times that indicate that something surprising happened (for example, a child who typically speaks in two-word utterances, said a seven-word sentence). In these cases, you want to think about the circumstances surrounding this event and whether there is something that you can do to increase (or, in the case of challenging behaviors, decrease) the behavior. Children’s errors tell us how they think about things and what areas are difficult for them. By looking at the errors they make, we can learn how we need to support them in their development.
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Presenter
Presentation Notes
In your classroom, you are probably doing many different kinds of assessment. You may be using a work sampling system or conducting direct assessments of children’s skills or knowledge. As we’ve discussed here, you are probably also doing ongoing, daily observations. 

By bringing all of this information together, you will develop a stronger sense of how to support children’s development. 


=arly Daveloomeani is Intardepandant

e Ixills ofian incoryoraia muliiola ara:us of
cdavaloomsans,

e Sxills ouild on 2acn oinar and raacn aeross
Araas dnd coniadis,

e Harma2rmosr to au¢Eunine arsas of davaloormerni
inat suooori enallanging sk,

14


Presenter
Presentation Notes
As you are interpreting your documentation, keep in mind that skills often incorporate multiple areas of development; in other words, early development is interdependent. Skills also build on each other and reach across contexts. If a child is weak in one area of development, it can affect the ability to be successful in other areas as well. For example, if a child has trouble planning out muscle movements, he or she may have difficulty saying words clearly enough to be understood. After observing that a child has difficulty with a given task, you may want to look more in depth at the areas of development that would support (or hinder) success in that task. You may also observe whether the child can perform a task under different circumstances or with different levels of support. For example, can Aleisha paint an A on the easel? Trace an A with her finger? Write an A with a model? Your questions and hypotheses will help you in planning your instruction and your next observations. Remember to examine areas of development that support challenging tasks. 
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Presenter
Presentation Notes
[READ SLIDE]


Considerations for Special
Pooulations, Corlt.
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Presenter
Presentation Notes
A few moments ago, we discussed the interdependent nature of development. This is an extremely important consideration when assessing dual language learners or children with developmental delays. 

[READ SLIDE]
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Presenter
Presentation Notes
As you are planning instruction, you should also plan for the assessment that will take place. 

[READ SLIDE – After each bulleted question, allow time for participants to add information. For example, for the first question, participants might add, “If children aren’t visiting the math center, you may want to assess whether the materials there are too challenging or too easy for the child and if they need more support in knowing how to use the materials.”]
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Presenter
Presentation Notes
Now, in order to give you a more concrete example of this process, we are going to practice together. We’ll look at each of the steps in the cycle, ranging from observation, through documentation and interpretation, to planning for instruction. 
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Presenter
Presentation Notes
For our first example, we are going to observe a video and take an anecdotal record. When documenting observations, it is important to keep these things in mind: 

[READ SLIDE]


Oosarvaiion: Cnildran Playing

Go i vidao: “Prograss Nonitoring Nlsasuring

Togainar.winy”
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Presenter
Presentation Notes
Let’s observe some children. Watch this video and then jot down whatever notes you would take when observing in your classroom. In less than one minute of observation, see what you are able to learn. 
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Presenter
Presentation Notes
Turn to the person next to you and talk about what you noted from this short observation. 

Did you both focus on the same child? Did you focus on both children, but different aspects? How did the older child measure—what did she do with her length of rope? Think about the questions that she answered. What do they tell you about her understanding of length, units in measurement, and number? What did you observe about the younger child? [Note to presenter: Participants may note that she counted to seven, that she wanted to touch the car but stopped when told not to touch it yet, and then later began running the car down the ramp, though she stopped to observe what the older child said and did with the rope. If no one makes any observations about the younger child, you may want to replay the video and have them focus on the younger child this time].

Did everyone focus on the same child or the same aspect of development? Did anyone make any notes about motor development? About sentence structure or length of sentences the older child used? Did anyone note that the younger child picked up one of the cars and rolled it down the ramp? Sometimes our focus is drawn to the unexpected behaviors—we may focus on a child who is not engaged, rather than on the responses of another child to our questions. By planning ahead we assure that we will get the information we seek about children’s knowledge, skills, and behaviors. Noting critical events such as unexpected behavior on the part of a child may lead us to look more closely at the setting or at those behaviors in other settings, but such observations are typically not planned.

We cannot observe and note everything that happens even in a one-minute observation. But by planning and focusing our observations, we assure that over time we obtain information on all the children in all areas of development. If we plan well, we can also plan efficient ways to collect accurate information. 
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Presenter
Presentation Notes
In this case, the teacher arranged the environment to have a long and a short rope to help children to understand about the differences in unit size when measuring. She knew she was going to ask questions about which car went farther and which number was greater. She could have created a form to collect information about the children’s actions and responses, with a place to note each child’s name and the date. This would have made it easier to record what happened while she was interacting with the children. Here is an example of a checklist with some of the things that you might want to look for. You would probably need to target specific children to observe. 
 
Now that we’ve completed our interpretation of the video clip, we’re going to spend the next few minutes considering how to assess different areas of development with a few different modes of documentation. Let’s stick with a checklist for now and think about assessing language development.  
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Presenter
Presentation Notes
If you are looking for the language introduced in a theme or project, a prepared checklist is an efficient way to document which children are using or recognizing words. This checklist could be hanging near the dramatic play area or in the area with the books used to introduce the vocabulary. It might also be used by the teaching assistant while the teacher reads or re-reads some of the books during circle time. Note that the teacher uses codes to differentiate whether the child used the word in a correct or incorrect context, or if he or she pointed to a picture or representation of the word or concept, or responded correctly to a question that included the word. There is also a column to note additional words that the child might be observed using that the teacher had not expected.


Using Docurmeniation to Inforrr
Davezloomenial Assessmants



Presenter
Presentation Notes
One way of observing and documenting is to use children’s work samples. This slide includes a combination of a photo and work sample. The photo taken on the field trip has the following note on back: J. petted the stingrays for the entire time we were there (15 minutes). With the photo, you can see that it might not have been the most comfortable position to be in for that length of time.

The drawing is dated a week after the field trip and the note on the back says: J. continues interest in stingrays. Allowed friends (M. and L.) to add to his picture (the pink and brown creatures). 

One sample can often provide insight into multiple areas of development. 

What did you learn about J. from these samples and the notes on the back? What did you learn about his attention and interests? What did you learn about his interaction with peers? What did you learn about his ability to represent ideas?


Docurnzniing Sciznce Knowladge
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Presenter
Presentation Notes
Work samples can be used to document different areas of development. Even without notes on the back, think about what you hypothesize this child knows. Note, there is a small oval shape at the bottom of each flower under the brown lines. 

On the back of the picture, the teacher noted:
M. Labeled (named) seed, soil, rain, stem, flower, petal


Docurmezniing Mainasrmaiical Tninging

® On inz vack: T: rlow many fingars?; A: 3
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Presenter
Presentation Notes
What do you notice about this work sample? The note indicates that Ava knew that there were five fingers on the hand. Answering “five” could indicate cardinality or it could be that she has memorized “five fingers on my hand”. You would want to know if she can answer the “how many” question under other circumstances. Note that there is one fingernail per finger—a nice reinforcement of one-to-one correspondence. The teacher could also have asked, “How many fingernails does she have?”

Look at the detail in the drawing. What can you learn about the child’s fine motor development? Think about what your interpretation of this child’s fine motor skills would be if I said that she traced her own hand. You also know that she is able to make the letters in her name in order (although you don’t know if she is doing this from memory, copying from a model like her name tag, or being prompted by the teacher.)


Pnoios as Worg Samplss



Presenter
Presentation Notes
Sometimes a photograph is the easiest way to collect a work sample. When children build structures or create three-dimensional work samples, photographs are a good way to document the child’s work. It is much easier than describing or making a drawing of what the child did. Notice how this work sample illustrates the child’s understanding of symmetry and balance, and the eye-hand coordination that is necessary for creating this structure. A note on the back with the date and the child’s name and whether there was any help from a teacher or other children in creating this structure would make it a richer documentation. 


Docurnzniing Motor Davzloprnent
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Presenter
Presentation Notes
To document physical development, this teacher took digital pictures and printed them at the end of the day. After she took the pictures, she wrote notes on mailing labels; she attached the notes to the back of each picture once she had printed them. The pictures provided detail that allowed her annotation to be briefer:

4/12 K went up the climbing wall for the first time today. 
4/12 After first attempt, K climbed wall 4 times. 
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Presenter
Presentation Notes
Work samples taken at different times can tell us about how children are progressing in fine motor skills as well as in the ability to represent what they know. The name was traced (though it is difficult to see the lines he was tracing over in this scanned picture). The sentence at the bottom and the date are written by the teacher. Consider how they help in your interpretation of the photo. This is dated in September. What does the child’s drawing suggest about his understanding of the body and spatial relationships? 

The next slide will includes a self-portrait (with a friend) drawn later in the school year.


Docurmeniing Growin: Aorll
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Presenter
Presentation Notes
Think about what this child knows about a person’s body and his understanding of “2.” Note how many body parts have been added (and four toes for each foot). What additional information would you have wanted added to the back of this photo? 



B2
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Presenter
Presentation Notes
Next, we take what we’ve learned and apply it in our instructional planning. We have observed, documented, and set some hypotheses. However, we may need to go back through the cycle to confirm information or reconsider our interpretations before planning next steps.
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Presenter
Presentation Notes
For example, seeing something one time is not enough to decide that a child has mastered that skill or really knows something. A child may answer a question correctly with the answer “four,” but may be doing so because that is his or her current age and the child will answer “four” to any question about quantity. Be sure to confirm your hypothesis—look to see if the child demonstrates the skill or knowledge under other circumstances, and obtain at least one more piece of evidence about what the child knows and can do in that area. 
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Presenter
Presentation Notes
[READ SLIDE]

In thinking about how to help a child move to the next level of understanding, there are a variety of approaches. For example, the child may need to see other children complete the task. He may need to try with different materials or an easier version of something (maybe a four-piece puzzle instead of a 25-piece one). He may need verbal prompts or gesture cues (“turn it,” “hmm, that has two straight sides—I think it looks like a corner”).

Samples of work and information collected about when and where a child is able to do something (and when the child did not do it) provide clues about the child and how to help him or her. 
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Presentation Notes
Once a child has acquired a new skill, he or she still needs opportunities to practice. These also provide us with opportunities to reinforce the child’s successes by commenting positively on what they do (“You put together the entire puzzle by yourself!,” “Wow! You poured your milk without spilling a drop!”). In addition, they provide more opportunities to document a child’s knowledge and skills.

You also want to begin to think about offering opportunities for the child to go to the next step in that skill or in learning a new skill. 


Snzre e Informatior

e Children — Let children see their own
progress when you have saved work
samples; make positive comments on what
they are learning.

e Parents — Share your perspective on the
child’s development with the parents and
listen to what they have to tell you.

e If the child has a disability, use the child’s
work, your checklists, and your notes to help
the Js-'J.peciaIist to see the child’s strengths and
chzllangas,
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Presentation Notes
[READ FIRST BULLET IN SLIDE]
Sharing with the children should be positive and help children to see how they are growing.

[READ SECOND BULLET IN SLIDE] Sharing children’s growth with families offers the opportunity to celebrate the positive changes that are occurring, as well as to think together about how to understand and support children’s continued growth. Sometimes, children will practice new skills at home before they are willing to show their abilities at school (in a more public place). Alternatively, sometimes children will do things only at school and need help applying the skill in a new environment.

[READ THIRD BULLET IN SLIDE] When children are experiencing difficulty, we look to parents, other teachers and specialists to help interpret the difficulties and determine how we can better support the child’s development.


Paranis Ara Pariners

¢ In observation and documentation
— Julia might be quiet at school but very
talkative at home; parents can provide other
sources of evidence.

e For interpretation of surprising behaviors
— Jacob might not listen well during story time,
because he gets up at 4:00 a.m. to go to work
with his mom before school.
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Presentation Notes
[READ SLIDE]
Always keep in mind that parents are key to every step of the process: they can observe and collect information in other contexts and add to our understanding of the behaviors we observe in the classroom.



Cormrunicaia Wiin Paranis

e Ask for specific information (books they read
together, types of directions children follow at
home, etc.).

e Ask for contributions for portfolios (art projects,
photos, etc.).

e Create a safe place for parents to leave notes
about their children.

e Share assessment results formally or informally
and with sensitivity.

e What do parents think the child knows?

e How can parents support growth?
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Presentation Notes
It’s important to communicate with parents.

[READ SLIDE]

We should always make parents a part of the cycle, and especially of the assessment feedback loop. This process of sharing is likely to yield more information to improve our practice.
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® Progress toward goals

e Generate questions and hypotheses

¢ Inform parents about their children’s
progress

e Provide information for specialists

e Inform instruction

e Support children’s development beyond the
classroom
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Presentation Notes
Finally, the information that you gather in the classroom and from parents tells how children are able to apply what they know and can do to everyday life. It is important information to gather and reflect upon. It will help you to generate questions about what a child can do or about what needs to be available for that child to be successful. Ongoing assessment of children’s learning ensures that you have information to share with others about each child’s strengths and challenges, and provides everyone with information about progress toward goals. It will inform your own instruction. It will support children’s growth and development even after they’ve left your classroom.

To learn more about how to do this, you can view the presentations on documentation and complete the guided practice exercises included in the Learning from Assessment Toolkit. You may also work together in your programs to discover how to focus and plan your observations as you plan instruction, how to document easily and efficiently, how to use the information that you collect to understand the children and target your instruction to support their development—as well as to find out what else you need to know about the children. 
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